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>> SHEDITA ALSTON:  Good afternoon everybody.  How are you all doing today?  Nice to talk to you all it's been some time since we've had a chance to chat as a group so I'm glad we had an opportunity to do so and I thank you Deb for making this possible.  We really appreciate it.  Basically I just wanted to say first of all thank you to Deb.  I also wanted to say thank you to our other two presenters Sarah and Brianne for agreeing to present today.  What we're going to do is a series of com calls or webinars so that we can have opportunities to connect with one another prior to a joint meeting that we'll probably be doing towards the middle of next year.  So I just want to let you guys.

[ Captioning Pod Troubleshooting ]

‑‑ profiling some different postsecondary education programs across the country.  Now, there are research and related materials.  I wanted to highlight for you a joint effort of the national institute on disability and rehabilitation research project that we have coupled with the ADD project.  We've developed a set of standards, quality indicators and benchmarks.  Those were three years in development, and we used a Delphi process.  For those of you not familiar, the Delphi process was developed to assist people in a very new field, and we use a pool of experts.  By expert I mean these are people who had experience in actually operating and supporting students with intellectual disabilities in higher education.

There were over 40 people that reviewed these standards, this instrument, and rated each of the standards, quality indicators and benchmarks.  They reviewed it three times for different items that rated anywhere below 4 on a 5‑point scale, the items were removed.  These individuals also represented an extremely broad range of different types of programs.  Now, this tool has multiple purposes.  It's a self‑assessment tool that will soon be up on the thinkcollege.net website, and it's also different students and parents are using it in their search for different practices that meet their needs when they're looking for a postsecondary education program and it also served as the foundation for the TPSID coordination center evaluation system.

Now I just would like to show you a brief, it's about a 3‑minute clip from Sharon Lewis, who is the Commissioner of the administration on developmental disabilities, her comments.

>> BRIANNE BURGER:  I was just waiting for my slide to come up.  I think we had technical difficulty always but you got the gist of what Commissioner Lewis was saying, and it really represents the foundation of what the standards based conceptual framework is for our project.  We really look at access to inclusive higher education, campus membership, student empowerment and self‑determination, and career development and competitive employment.  Those from can key focal areas and the practices that are kind of like the glue for this whole integrated comprehensive system is alignment with college systems and practices, those that already exist, not making new ones like a new registration process.‑‑ in particular with the state and local agencies that support students with intellectual and developmental disabilities.  In looking more towards sustainability, you can see how coordination and collaboration in alignment with the existing practices of the college really speak to being able to sustain this effort, especially the TPSIDs, once the funding ends.  Last but not least, the ongoing evaluation is critical and it helps us understand if what we're doing is working.  And it's also important to make sure the student voice is part of this ongoing evaluation.  Okay, additional research we're involved with we did some focus groups with middle school students and lo and behold, asking them kind of what they wanted to be when they grew up.

The majority ‑‑ these were students with intellectual disabilities that were for the most part substantially separate life skills classes in an urban setting and in a more suburban setting.  The setting didn't seem to make a difference.  Students really had no sense of any direction for high school and adult life.  And that really wasn't a surprise but what really took us back was looking at the teachers and instructional assistants indicated that they had never even thought of talking to their students about what their futures might hold in store for them in school and on ward into adult life.

As a result, we started to develop web‑based materials for middle‑school students to be used by family members and teachers and instructional assistants to work with students to begin to start to think about understanding their learning styles, study skills, what high school has in store for them, and what ‑‑ to begin to think about what direction they wanted to take for a career in adult life.

We thought so far, it's being piloted right now.  You see all the different islands the student will be able to have a portfolio.  They can collect things as they begin to go to the different islands, which has connections to other resources.  They can collect items into their portfolio.  We're calling it a treasure chest, and they'll be able to use that to inform their hopefully their IEP transition plan meetings eventually.

We've also done a lot of participatory action research.  I'm not going to go through the steps.  But each circle represents different activity that students with intellectual disabilities have been involved in taking the lead on researching their experiences in college.

What we found after two years, there were emerging themes in their research.  A number of them indicated they felt a new identity.  They were feeling free compared to their high school experiences.  They were very excited to have access to different classes and courses, and what they wanted to see improved was the ability to have a wider choice of college classes.

They all commented on having much greater expectations for themselves for the first time and they started to notice that other people did and they weren't so sure they liked that.  It was a little easier to be ‑‑ having low expectations, but overall, they were very excited that people for the first times had expectations for them.

They also ‑‑ a major theme was learning to work with their educational coaches, where they took, or mentors, if you will, where they began to take the lead in directing these coaches or mentors in the type of support they needed to be successful.

[ Dog barking in background ]

They really indicated that it was incredibly important to them to be seen as real members of the campus, and they really enjoyed all the different opportunities that were available to them.

Universally, transportation was cited, not the urban areas but in the more rural areas, as a real challenge.  And that's obviously probably not a surprise to most of you.

We also have redesigned our program's database that we'll be launching soon.  It is now much more universally designed.  It's being field‑tested with a group of students with intellectual disabilities, and we've decided that we're going to use that format for everyone.

The new activities for this year, as I mentioned at the beginning, we're continuing with four new mini grants that will be due soon.

I encourage anyone who's interested to apply.

The middle school materials will be going through a second phase where you'll see increased functionality and a lot of animation.

We'll be developing a soft skills assessment instrument to be able to be used to really identify maturation of students, and acquisition of some of those soft skills that students are often ‑‑ at least the research shows that students often lose their jobs because they don't have, like self‑initiating, problem‑solving and so forth.

And we're also supporting emerging scholars program, which are pre‑doc or post‑doc students interested in this particular area.  There's more information on all of this in the thinkcollege.net website.  Any questions?

>> I don't have any questions Deb but I'm just glad you did the presentation.  I really got more insight into what's going on with, oh, boy, it's very exciting.

>> DEBRA HART:  I'm just giving people a moment if they want to type a question. 

Jeff thanks for asking the question about community colleges.  Unfortunately because it's part of the administration on developmental disabilities national training initiative grant, it has to be a University Center for Excellence in Developmental Disabilities that applies for it.

You might want to partner with one of your UCEDDs in California. 

>> Deb, can I just mention to you that Brianne is on the line.  She's in the process of trying to get the audio component up and running for her.

>> BRIANNE BURGER:  This is Brianne here.  Am I coming in loud and clear? 

>> Yes.

>> DEBRA HART:  Joe asked while I answered this last question we'll go back to Brianne's presentation but I'll answer.  The pre‑ and post‑doc support is approximately $3,000 and again it's on our website so you can link directly, at thinkcollege.net, to the RFP.  It's not really a long RFP.  It can be anywhere from a page to 5 pages.  Again for pre‑ and post‑doc scholars who are interested in postsecondary ed.  We will be having probably quarterly or monthly calls, and the money's meant to support an individual in attending a conference and probably writing an insight brief and/or a journal article.  George Jessian, myself and Greg Griegel will be the support to that group.  But we're really trying to bring young scholars, future leaders in this area, to support them and grow them.  That's the main purpose of this.

Okay, we're going to go on to Brianne's presentation now.  Brianne, you all set?

>> BRIANNE BURGER:  Great, I'm ready.  Again, I apologize.  I was not able to get on earlier and please stop me at any time if you have a problem hearing me.

So we'll start off that I'm really excited to be meeting everybody on the group here, and my name is Brianne Burger.  I am a program specialist officer from administration on developmental disabilities.  We're locate in the administration of children and families and the Department of Health and human services.  That's quite a mouthful I know.

Basically what we do is we serve several of the ‑‑ go back to the first slide.  We oversee here, and here at the national network of excellence on environmental disabilities and we call them UCEDDs for short acronym and there's a bunch of acronyms so you might see more acronyms.  So the first is UCEDD.

The UCEDD authorized by federal law.  Authorized by federal law developmental disabilities assistance and Bill of rights act of 2000.  This is the last time the Act has been reauthorized was in 2000.

The centers are founded around the country and what they do is they are funded to carry out four core functions:  The interdisciplinary training, community services, which includes training, technical assistance, and other services to the community.  Research and dissemination.

We encourage the UCEDD to collaborate with people with developmental disabilities, their families, and other people within the local communities, because the research and training and to achieve positive outcomes.  The core functions are supposed to be the building blocks of the UCEDD, and in order for the UCEDDs to survive further activities within the communities, the people with disabilities.  In the middle says impact on people with developmental disabilities.  They also hire people with disabilities and so on,.

Those kinds of impacts.  The national network of UCEDD, so the red are all?

[ Inaudible Comment ]

  Then the dark green are the other centers and New York and California have more than 3 and of course in Hawaii there's also another University Center called the Pacific basin to cover all the islands you're seeing the slide that says Guam and America Samoa and other islands.  They have their own Pacific basin but the Virgin Islands has their own, Puerto Rico and so on. 

The University Centers are connecting research into practice.  They serve as knowledge centers and resource centers between the university, within the university and with the university community, and the outside community.

So as you can see, it branches out.  So they bring the know‑how and expertise to real world problems, practical application of strategies for achieving long‑term goals for people with developmental disabilities.  They also offer real world experiences for trainees.

Opportunities for the community to impact on the preparation of professionals.

The work is very innovative.  We have a lot of good examples, emergency preparedness for people with disabilities.

Again, that's just a little part.  The last part I wanted to say, the University Center conducts extensive interdisciplinary training on cutting edge service strategies and evidence based practices.  They take what they've gotten in research and apply it to the field.  A lot of the contributions has been as you can see on the slide quite a lot of good initiatives towards people with developmental disabilities.

As you can see one of the ones that are more common lately has been self‑advocacy and self‑determination, assistive technology is always an important one.  The early intervention, preschool child care, inclusive education.  Community‑based services, school to work transition.  Employment has been a very hot issue lately.

Aging and autism and so on.  The ADD funding of UCEDD this year is basic information.  We do general funding for the fiscal year 2011, $38.9 million contributed to funding for $535,000 for each UCEDD.  We continued the funding of two national training initiative grants.  You heard Debra.  She does the postsecondary education.

On the national training initiative.  We also have a second national training initiative on self‑determination and that one is from the university of Missouri, Kansas City.  So again there are two national training initiatives that have separate funding, that's not in the $535,000.  The 535 goes to the UCEDD centers and we have national funding for the training initiative.

We also have two new minority partnership grants and one of them is at Georgia State University.  The other went to the University of southern California and they're both University Centers.

We have continued funding for training and technical assistance contract with AUCD, which is the association of University Centers on disabilities, and they are our resource center for the University Centers and they provide technical assistance to the University Centers and report on other services needed when University Centers need it.  They also work to help facilitate the process between the University Centers and ADD.

The other sources of funding for the University Centers, not only come from ADD but also come from the other entities you see on this slide.  The MCHB, OSERS, Department of Education, the technology Act, state agencies, local agencies, some university funding, other grants are able to award them.  Maybe some of the University Centers also have TPSID awards.  I don't know.

The other funding also comes from the Department of Justice, the Department of Labor, CDC, so you can see that there are multiple ways to get grants.  It doesn't have to be inclusive.

But it also helps facilitate a lot of collaboration.  So organizational structure, in the network of University Centers, are really diverse.  The centers have evolved over time, and they are variously organized both within the university and within the Center, and with the community.

The organizational structure is contextualized in the history of the program, and based on University environment, State needs, and grant portfolio.  What this means is that every 5 years, they're awarded a grant for 5 years so every 5 years, they look at the priorities and the emerging needs and try to apply that to the University Centers to keep up with the times, and with the community needs.

There are different management models.  Areas of emphasis, core functions, they work out what they need to be.  If there needs to be more information dissemination, then they will, the University Center, will work on more dissemination of information to the community.  They also look at leadership models where they have a Director with full leadership responsibility or a Director and Associate Director with responsibility variously distributed.  It also depends on the various areas of emphasis and the ability of the University Centers to meet the needs of the community.

There are different types of university organizational structures for the University Centers.  Some of them are located within a hospital or a Children's Hospital so their primary focus of emphasis is on pediatrics for children with developmental disabilities.  Some are more focused on education so they will develop a curriculum where they will teach people how to ‑‑ they will create different fields for people to learn how to work with people with disabilities.

Or the public health, or the human services or they can be a stand-alone center and we do have a few stand alone centers.  Some of the stand alone centers will work on cultural competency, where they want to advance the needs of self‑advocacy and self‑determination.

So we have quite a few areas of emphasis, and again, the area of emphasis also depends on where the school is located within the university.  So this is just a slide of who's involved.  We have five people on our team with our supervisor, and we left the region off because it's quite a big country so we have people here who focus on each of the centers.  I am Brianne Burger so I focus on Regions 5 and 9, areas like Ohio, Illinois, Indiana and regions like California and Hawaii.  I also work with Debra Hart, I'm an officer for the national training initiative on postsecondary education.

So I hope my slide was able to provide some insight as to where Debra gave her presentation from.

Do you have any questions for us?

>> I enjoyed your presentation, Brianne.  This is Shedita.

>> BRIANNE BURGER:  Thank you, Shedita.  I'm really happy to have the opportunity to present here.  We've been really excited about being able to collaborate with your department and with the TPSID and I don't know if my presentation made it clear about how we can work together and develop a better network of collaboration within your centers and ours.

I don't know if anybody else here on this line has any ideas how we could collaborate.

>> SHEDITA ALSON:  We could probably discuss it later on.  Off the top of my head I would not give something off the top of head.  I'd like to think about it more.  I'm excited about doing it.  I'm interested in doing it.  We just have to make sure ‑‑ .

>> BRIANNE BURGER:  Of course.  But thank you everybody for giving me your time.

I'm really pleased to do this.

>> SHEDITA ALSON:  Thank you for taking the time to do it.  I think right now what I want to do is take the time to just kind of soak in everything.  Then that way I'll have an opportunity to try to figure out how we could collaborate together.

>> BRIANNE BURGER:  Great, okay.

>> SHEDITA ALSON:  So if no one else has any questions, at this time we can turn things over to Sara and she'll be presenting on state councils of developmental disabilities.

>> I work for the administration on developmental disabilities.  I'd like to thank Shedita and Debra for putting this presentation together today.  It really struck me while reading about the work of the TPSIDs how much they correlate with the state councils on developmental disabilities so I've been asked today to give a brief overview of the DD Councils and I will share then some work the DD Councils have done or are currently doing in the area of postsecondary transition.

State Councils on developmental disabilities are boards of people appointed by the Governor to represent the various regions of the state.  Membership is often staggered so at any given year or couple of years, there are new appointments to the Council.  This is done basically to ensure new advocates and members have the chance to develop their leadership roles.

The Council is comprised of 60% of people with developmental disabilities and their family members.  The remaining representatives of the Council are various State agencies whose work greatly impacts people with developmental disabilities.  These include a representative from the rehabilitation Act, IDEA, older Americans act of 1965 and titles XIX of the Social Security act.  In addition is the DD network is the ADD funds is the University Centers which Brianne talked about as well as the P & A system or protection and advocacy system with which is available in each state.  So essentially is the goal is that these three programs will work together to form a comprehensive network that addresses the most pressing needs of people in the state or territories are from.

I should mention that each state has a DD Council as well as Washington D.C. and the territories of Puerto Rico, American Samoa, Guam, as well as the Virgin Islands.  The purpose of the DD Council is to provide an assurance that people with developmental disabilities and their families will participate in the design of and have access to needed community services, individualized supports, and other assistance that promote self‑determination, independence, productivity, integration, and inclusion.

And within that mission and the responsibilities of the Council, they essentially work to support projects and activities, as well as to educate policymakers on what services are needed in the community.

Councils do not directly provide services, but they do work to accomplish systems change and to promote again the inclusion and productivity and integration I talked about.

A key function of the State ‑‑ of the developmental disabilities Councils is to develop a five‑year State plan.  And actually the new five‑year cycle is beginning in two days, on October 1st.

And this plan is what the Council develops based on data collected and then public input and the needs that are seen in the community.  They developed it, they prioritized whether it be in the areas of education, transportation, housing, whatever issues their state is facing is how they'll develop their State plan to best address those needs.

And some of the activities the Councils are involved in include supporting and educating communities, interagency collaboration and coordination, often Councils will convene larger groups, different consortiums within the State, to address particular topics.

They deal with barrier elimination, systems divine and redesign.

A huge part of what Councils do is informing and educating policymakers, and they also participate in demonstration of new approaches to services or demonstration projects, if you will.

Again, the State Plan helps focus the Council's resources and activities based on public input.  Within the State plan they do a comprehensive review and analysis.  It includes a portrait of the state, census information, information on Medicaid services, the education system as a whole, so really, there's a comprehensive viewpoint that then provides rationales for the goals the Council has selected to work on.

Councils do sign assurances with the administration on developmental disabilities basically saying that they'll carry out the requirements in the DD Act.

In the areas of emphasis, they're not limited to these, but typically, education, employment, and health care are big ones they work on, transportation, housing, recreation, childcare, formal and informal community supports, as well as quality assurance.  And within quality assurance they have a required self‑advocacy goal to support or strengthen a statewide self‑advocacy organization.

Councils last year were funded for approximately $72 million.  They are formula grants so that is based in part by population, and there's various other factors that go into the formula that's quite complex.

But most Councils have a designated state agency.  Some are their own.

This is an agency that essentially does state personnel and payroll, things like that, for the Council.

And I should go back to say that 70% of the federal funds that ADD provides to the state Council has to be used to relate back to the goals that they're working on.

I completely apologize if this slide came out very small but I did want to provide you with some examples.

I put in an inquiry earlier last week, and asked the Councils about some of the more recent activities that they've worked in or supported regarding postsecondary transition.

And so the Texas Council is one that responded.  They talked about that they have a next step higher education video, and this video shares the story of 5 young people with disabilities, and talks about their experience as they enrolled into the college or university or technical schools.  And they've stated that they give a lot of response to this video and a lot of request for this video.

So much so that they've developed an accompanying discussion guide specifically targeted to guidance counselors and teachers to go along with it.  And I've included the link here so when you get a copy of this slide, feel free to visit that website.  The Texas Council is also developing and maintaining a list of higher education resources in both English and Spanish, which is common language in Texas.

So this is also another thing that they get frequently downloaded off their website.

This year, the Texas Council released a request for proposal for at least up to 3 projects that will work to develop inclusive postsecondary education programs that the goal is that these will lead to people having jobs.

And so they hope to have that up and running by January 1st, 2012.

[ Background talking ]

The Idaho DD Council has a moving on:  Secondary transition binder.  This is a comprehensive planning tool for students with disabilities that includes chapters and worksheets on self‑advocacy, employment, postsecondary education, independent living, community connections, ways to use adult services, and other resources within the state.

They also conduct a secondary transition and assistive technology fair.  This is a statewide 2‑day conference which I'm told is always filled to capacity.

And the majority of participants are students with disabilities, and they have different sessions on all different aspects relating to transition, motivational speakers, and hands‑on activities.

Parents and teachers are also able to attend some of those sessions, which are becoming increasingly popular.

The Idaho youth leadership forum, it's the youth leadership forum is in about 30 states and they host a week‑long leadership and career development training.  And they have professionals come and talk about their careers, and it's an opportunity for the students to meet with state and local policymakers at the end of the week and discuss issues that are important to the youth.

They also have an interagency Council on secondary transition.  This is comprised of several state agencies, organizations, postsecondary education representatives, employment services, teachers, service providers, parents, and self‑advocates.

And they meet quarterly, and they work on goals they want to address, again to provide more comprehensive systems supporting better access to postsecondary inclusive education and employment.

Example from Illinois, in partnership with the Illinois college board, the Council worked with the ICCB and developed a roundtable format, and they discussed initiatives with the community college board.  The Council was involved, the board of higher education, the State Board of Education, and the department of human services division of rehabilitation services, and their focus was to educate leadership on postsecondary institutions, and those who are in decision‑making positions, the resources and opportunities brought by the higher education opportunity act.

The Illinois Council also had a Governor's postsecondary education summit in March of 2010, and talked about federal demonstration grants related to postsecondary education.

The round‑table members continued to meet with the mission of strategizing how to bring together resources and conceptualize a statewide effort to open inclusive programs around the state.

Illinois currently has 8 programs that include students with intellectual disabilities.

But again, there's the issue about it being truly inclusive, and the Council has indicated that it's doubtful that any now meet the federal definition of inclusive of 50% or more of a student's time.

Again we talked about Think Conference Board college.  Representatives of 6 colleges and universities were at the think college/AUCD grant.  All were interested in remaining in contact to assist in improving their programs and pursuing the process of doing the paperwork needed for students with intellectual disabilities to access Pell grants.

The Georgia developmental disabilities Council has supported a program at Kennesaw State University for the last three years.  They have approximately 20 students who have participated or graduated from the program.  The Council has now established a consortium of colleges interested in expanding this effort, and the Council has also participated in a transition steering committee which has been meeting for the past 7 years, again working on transition issues tied back to the project search initiative.

There's tons of examples from the DD Councils.  The Tennessee Council has two initiatives that demonstrate approaches using existing funds to bring about more opportunities and better outcomes.  They collaborated with Vanderbilt Children's Hospital, the division of Voc Rehab, metro Nashville and Williamson County Public School Systems as well as the Department of Education to create a program that provides real job training and experience to selected high school students from Davidson and Williamson Counties in Tennessee.  So following this two semester program, a high percentage of reports they reported back were hired into jobs at the hospital.

In January 2010, the Council awarded a competitive grant to Vanderbilt to create Tennessee's first campus based postsecondary program for students with intellectual and developmental disabilities.  It's a two‑year, non‑degree program and it's become a national model and offers selected students the opportunity to participate in certain college classes, life skills classes, and career training programs through Vanderbilt and the Tennessee Technology Center.

Florida has several examples with postsecondary transition.  They have the supported, competitive, integrated employment training team, it's a project that was designed to lay the groundwork for building a sustainable training and technical assistance system in supported employment for community rehabilitation providers, families and individuals with disabilities in Florida.

The work that they have done was accomplished through the provision of training and technical assistance for two pilot sites.

They identified in the first year of the project, and all training and technical assistance was provided through a collaboration of state and nationally recognized consultants in supported and customized employment.

And at the end of the contract, there were 8 sites and 6 of these are still active so that's great that those were sustainable.

Project Discover, this was a project that changed the transition system in the Martin County school district to include person‑centered transition planning to lead to more meaningful employment experiences during school which then leads to post‑school employment.

Another one is Discovering Personal Genius.  The Council is beginning a project in 2 to 4 school districts to develop discovering personal genius profiles on targeted high school students with developmental disabilities.

This project identifies and trains permanent school district staff on conducting the discovering personal genius vocational profile.  They conduct an evaluation and complete profiles on identified students and then refer those students and their profiles to the appropriate programs for additional supports and services needed to secure employment.

Project source, in 2008 and 09, the Council mapped out the current opportunities in Florida that provide postsecondary opportunities and through that research they found that strides have been made in the area of four‑year colleges and universities.  However, there was a need for pilot programs at the State College level, the community or two‑year colleges.

So they worked to create a draft curriculum framework and an action plan.  And this framework was a jumping‑off point for prospective colleges and universities to consider when beginning a postsecondary program for students.

The Iowa DD Council worked with the Department of Education, the Iowa Voc Rehab and the parent training information center and developed training modules for parents, family members, educators, and advocates on transition, preparing for employment and higher expectations.

These modules were piloted over the summer and will be offered throughout the state this year, and the data that they've collected indicates that of course, more work needs to be done to address transition, and more has to be collected as far as where students with IEPs are one‑year post‑high school.  The New York DD planning Council awarded a grant to the institution for innovation transition in January of last year.  This was to implement activities that promoted inclusive postsecondary education for students with developmental disabilities.

Council funds are used to support a statewide planning initiative to increase awareness and improve the quality of inclusive college‑based initiatives for students with intellectual disabilities in New York.

These projects included a downstate conference on postsecondary education, a statewide needs assessment, creation of a student exit survey for postsecondary education programs, informal webinars and briefs, and they've created a film on postsecondary education in New York State.

Partners in policy making is a program that several of the DD Councils are involved in supporting.  It started out in the Minnesota DD Council and I've included here a syllabus of this training curriculum, and there's different modules but they talk about being partners in education, the history of inclusion, and where we are in the education system based on inclusion and the differences between general or regular education and special education.

It teaches advocates and parents to know the laws, to know their rights.  It talks about the process and evaluation of how a child is referred for services.

It goes in more depth about the IEP process, what happens after the IEP process, what to do when things aren't working within the system.  What is due process.

Again it just talks about additional resources they may have related to this area.

The TD Council staff is comprised of myself, Carla Thomas and Rita Stevens and I've included the regions we are program specialists for should you have follow‑up questions or want more specific state information.

And I've included a map of the regions on administration for family and children's map.

Any questions? 

>> There's a question from Margo on how the developmental disability Councils are gaining information about the different postsecondary education initiatives across the country.  And also what recommendations do you have for the TPSID projects to include the Council's involvement.

>> SARA NEWELL:  The DD Councils that provided me with information clearly have an understanding of postsecondary initiatives, but there are so many more Councils that didn't respond to my requests, so I could see there being a need and an opportunity to bridge the two together.

Councils as a requirement, the University Centers for excellence sit on the Council board, so I know that through the University Centers, is one way for the Council to be educated on if that University Center does have the TPSID grant, they can then bring that back to the Council members and explain exactly what work is they're doing.  The Department of Education also sits on the Council so any opportunities to bring the information back to the Council and explain really why it's a priority and why it's a need they should be addressing in the state is definitely welcome.

I think having more webinar opportunities like this one and also annually the State Councils have the technical assistance institute that ADD puts on, and we invite speakers from different departments and agencies, so maybe having the TPSID grants talked about at a conference such as that might help to increase involvement with the DD Councils.

But essentially if it's identified as a need in the state, the Council is able to then do a request for proposal and have different proposals submitted to them, and then they decide from there.

Does that answer your question?

>> DEBRA HART:  I can tell you, I just happen to have the data in my hands hot off the press that approximately 25.9% of the TPSIDs have the DD Council involved in some fashion.

>> SARA NEWELL:  That's a good amount but there's definitely a lot more work to be done.  Certainly in my role at ADD if there's information you ever want to share, we do have a listserv.  Our information and technical assistance listserv. I'd be happy to do that and it would be more widespread amongst the Council.

>> SHEDITA ALSON:  There might be an opportunity in the future to do another webinar to have either some of the Councils you've discussed or other ones just share more about their projects because what you shared already is very interesting.

But if there's opportunity for TPSIDs to talk directly to some of the DD Councils and get some of their questions answered, that might be an opportunity to find ways to connect with one another, as well.

So we'll try to look into that as another option.  It certainly seems like a viable option to me.

>> Yeah, I think that's a great idea.  Like I said in the beginning, clearly there's a parallel that you guys are doing and the Councils are doing so to connect them, it could only be a positive thing.

>> SHEDITA ALSON:  Mm‑hmm.  It's really been great to listen to both presentations.  I thank both of you ladies, because it's just been a very good experience for me.

I've learned quite a bit myself.  So I really again, I know I sound repetitive, but I really do want to thank you both.

And I also want to thank you, too, Deb, also, for your presentation, as well.

>> SARA NEWELL:  Thank you.  I really appreciate the opportunity to talk today.  And I believe my contact information is on the PowerPoint, so feel free, anyone, to contact me with further questions.

>> I just want to let people know, this presentation and all its technical glitches, too, will be archived, in case someone is interested in learning more information about the administration on developmental disabilities.  And that will be available.

And the PowerPoints will be available for download both on thinkcollege.net, and on this site.

>> SHEDITA ALSON:  Thank you, Deb.  So if there aren't any other at this time, we can close our webinar session.  And I would like to thank everyone for participating, all our TPSIDs.  I know you can't respond, but I just wanted to tell you all thank you for taking the time to participate.

And I just hope that everyone is able to walk away with something that they've been able to find useful.

And thanks for everyone who asked questions today.

>> Thank you.

>> SHEDITA ALSON:  Thank you very much, everyone.  I hope you have a nice day.

Bye‑bye.

[ End of webinar ]
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